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DAY I: UNIT 1 

 

Activity 1: Identifying the Dimensions ABC of LEM 

Each of the following statements indicates an affective, behavioural 

or cognitive engagement to learning. Read every statement carefully and write A, or 

B, or C in the space given after each statement, to indicate whether it is respectively 

affective (emotional), behavioural, cognitive engagement.  

  

Statement 

Affective 
engagement (A) or 
Behavioural 
engagement (B) or 
Cognitive 
engagement (C) 

1 In most of my classes, I like to sit near the 
front of the room 

 

2 I find myself thinking about what I’m 
learning in class even when I’m not in class 

 

3 I enjoy talking to my professors about what 
I’m learning in class 

 

4 I feel as though I am learning things in my 
classes that are worthwhile to me as a 
person 

 

5 I regularly participate in class discussions in 
most of my classes 

 

6 I often discuss with my friends what I’m 
learning in class 

 

7 I feel energized by the ideas that I am 
learning in most of my classes 

 

8 When an idea is being discussed during 
class, I think about my own opinion on the 
matter 

 

  

Note: The above items are taken from Schreiner, 
L., & Louis, M. (2006, November). Measuring 
Engaged Learning in College Students: Beyond 
the Borders of NSSE. Paper presented at the 
annual meeting of the Association for the Study of 
Higher Education, Anaheim, CA. 
http://www.apu.edu/strengthsacademy/downloads/
measuring_engaged_learning08.pdf  
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Answer Key 
Item 1 = B 
Item 2 = C        
Item 3 = A 
Item 4  = A 
Item 5 = B 
Item 6 = B 
Item  7 = A 
Item  8 = C 
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DAY I: UNIT 1 

 

Reflection 1: (Portfolio Development) 

Now, reflect on your OWN students’ learning engagement 

behaviour in your class. How do they show whether they are 

engaged or not engaged in their learning? Are you able to 

identify the ABC of their engagement? 

 
As a take-home task, keep a record of how your students show the ABC of their 

learning engagement in the various classes that you teach. Keep this record in your 

Portfolio file.  
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DAY 1: UNIT 2 

Activity 2: Specifying the presage factors into three sub-categories 

 
Write down some examples for each of the presage factors, 

characteristics of student, course and departmental learning context, and students’ 

perceptions of context. 
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Presage Factors 

Characteristic of 
Student 

Course and Departmental 
Learning Context 

Students’ Perceptions of 
Context 
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DAY 1: UNIT 2 

 

Activity 3: Answering the Study Process Questionnaire (SPQ) 

Please rate the following statements on a scale from 1 to 5, as how you 

think the majority of your students would answer. 

  
Statement 

Only 
rarely 

      Almost 
always 

1 I think it’s only worth studying 
material that I know will be 
examined  

1 2 3 4 5 

2 I believe strongly that my main aim 
in studying the topics in a course is 
to understand it for my own 
satisfaction  

1 2 3 4 5 

3 I think browsing around is a waste 
of time, so I only study seriously 
what’s given out in class or in the 
outline of the topic  

1 2 3 4 5 

4 In reading new material for a topic I 
am learning, I find that I’m 
continually reminded of material I 
already know, and see the latter in 
a new light  

1 2 3 4 5 

5 Often I feel I am drowning in the 
sheer amount of material I’m 
having to cope with my degree  

1 2 3 4 5 

6 I try to relate what I have learned in 
a topic to the material in other 
sections  

1 2 3 4 5 

7 I find it best to accept the 
statements and ideas of my 
teacher(s) and question them only 
under special circumstances.  

1 2 3 4 5 

8 I find that studying the topics in this 
course is as interesting as a good 
novel or movie  

1 2 3 4 5 

Note: The above items are adapted from Bigg et al., (2001). The revised two-factor Study Process 
Questionnaire: R-SPQ-2F. British Journal of Educational Psychology, 71, 133-149. 
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Scoring procedure: Please total these items accordingly. 
A Category = Items 1 + 3 + 5 + 7;  
B Category = Items 2 + 4 + 6 + 8 
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DAY 1: UNIT 3 

Activity 4: Responding to items on how you would prefer your students 

to learn 

For each of the following 8 items there is a range of numbers (1-5) on a five-

point scale. Please respond to each item by circling ONE of the five numbers, as how you 

would PREFER YOUR STUDENTS to learn.  The numbers stand for the following 

responses: 

 
1 - This item was only rarely true of me in this topic. 
2 - This item was sometimes true of me in this topic. 
3 - This item was true of me about half the time in this topic. 
4 - This item was frequently true of me in this topic. 
5- This item was almost always true of me in this topic. 

 

 

 

 

  
Statement 

Only 

rarely 

      Almost 
always 

1 I think it’s only worth studying material that I 
know will be examined  

1 2 3 4 5 

2 I believe strongly that my main aim in 
studying the topics in a course is to 
understand it for my own satisfaction  

1 2 3 4 5 

3 I think browsing around is a waste of time, 
so I only study seriously what’s given out in 
class or in the outline of the topic  

1 2 3 4 5 

4 In reading new material for a topic I am 
learning, I find that I’m continually reminded 
of material I already know, and see the latter 
in a new light  

1 2 3 4 5 

5 Often I feel I am drowning in the sheer 
amount of material I’m having to cope with 
my degree  

1 2 3 4 5 

6 I try to relate what I have learned in a topic 
to the material in other sections  

1 2 3 4 5 

7 I find it best to accept the statements and 
ideas of my teacher(s) and question them 
only under special circumstances.  

1 2 3 4 5 

8 I find that studying the topics in this course 
is as interesting as a good novel or movie  

1 2 3 4 5 

Note 
Please add the score for the items in the following manner: 
Surface approach = Items 1 + 3 + 5 + 7; Deep approach = Items 2 + 4 + 6 + 8 
Which total score is more?  
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DAY 1: UNIT 3 
 

Activity 5: Case Study 

Read the following cases, each illustrating the different descriptions of each 

teacher. 

 

 

Miss Lee has been teaching for 15 years. At that 

level, her experience and expertise is unquestionable. 

As an experienced teacher, she has no problem in 

setting the learning outcome and managing assessment. The students 

also claimed that she is a very energetic teacher.  However, Miss Lee is a 

classic example of a teacher who believes that teacher should have full control 

and authority of the learning and teaching process. Therefore, she has a problem 

in letting go of the students in terms of making them take charge of their own 

learning.  In other words, she does not expect much to be done by the students 

in her class. 

 

Mr. Veloo has had the opportunity to attend many 

workshops on learning and teaching.  He has vast 

experience in the teaching profession. In many 

instances, he would use all the different approaches 

with the students in his classroom.  On the one hand, the 

students in Mr. Veloo’s class enjoyed his creativity and innovativeness in his 

delivery method.  On the other hand, often the students feel like they could not 

cope with his pace because he has the tendency to expect too much from his 

students. For example, he would usually give too many assignments to be 

submitted within a short period of time. 

 

Madam Salmi is a joyful type of person who is 

generally liked by most of her students.  She claims 

herself as a teacher who applies student-centred 

learning and teaching. However, most of the time, she did not 

spend enough time to plan her lessons. As a result, she fails to execute the 

learning and teaching process accordingly.  Consequently, students got ‘lost’ 

in her class because there are no clear learning outcomes to be achieved.  

Normally in her class, there are very few assignments given to the students, and 

the assignments come without any proper guidelines or expectations.  
 

 
 
 
 
 
 
Basic [Unit 3, page 35] 

Teacher C 

Teacher A 

Teacher B 
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How would you describe each of these teachers based on the given six teacher factors in 

the table below. Read the cases again to refresh your memory of what each teacher is like.  

 

  

 

Teacher  

 

Teacher A 

(Miss Lee) 

Teacher B 

(Mr. Veloo) 

Teacher C 

(Madam Salmi) 

1. Teaching 
approach 

 

 

 

  

2. Learning 
outcomes 

 

 

 

  

3. Assessment & 
feedback 

   

4. Teacher 
expectations 

   

5. Teacher 
autonomy 
support 

   

6. Teacher 
enthusiasm and 
interest 

   

Basic [Unit 3, page 35] 
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DAY 1: UNIT 3 

 

Reflection II: Portfolio Development 

What are the kinds of students do you have in your classroom in terms 

of learning? Generally, on the scale of 1 to 10, how do you rate them 

based on these variables?  
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Variables Score 

Engagement  

Effort  

Motivation  

Competence  

Autonomy  

Relatedness  
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Challenges 

1. 

2. 

3. 

4. 

5. 

DAY 1: UNIT 3 
 

 

 

Reflection 2: Portfolio Development 

List down five (5) challenges that you will probably encounter when 

implementing the strategies to enable students to become more engaged in their learning.  
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DAY 2: UNIT 4 

 

Activity 9: Answering the Approaches to Teaching Inventory (ATI) 

From Task I, you have understanding that different teachers have different 

conceptions of teaching. Now, take a few minutes to respond to the sample items on 

Approaches to Teaching Inventory (ATI).  

 

Name of course you are teaching  

For each item please circle one of the numbers (1-5). The numbers stand for the following 

responses: 

1 - This item was only rarely or never true for me in this course. 

2 - This item was sometimes true for me in this course. 

3 - This item was true for me about half the time in this course.                

4 - This item was frequently true for me in this course. 

5 - This item was almost true or always true for me in this course. 

 

1 
In this course students should focus their study 
on what I provide them 1        2        3        4          5 

2 
It is important to present a lot of facts to students 
so that they know what they have to learn for this 
course. 

1        2        3        4          5 

3 
I set aside some teaching time so that students 
can discuss among themselves key concepts and 
ideas in this course. 

1        2        3        4          5 

4 
In teaching sessions for this course, I deliberately 
provoke debate and discussion. 

1        2        3        4          5 

5 
I structure my teaching in this course to help 
students pass the formal assessment items. 

1        2        3        4          5 

6 
In this course, I provide the students with the 
information they will need to pass the formal 
assessments. 

1        2        3        4          5 

7 
It is better for students in this course to make 
their own notes rather than copy mine. 

1        2        3        4          5 

8 
In this course, my teaching focuses on the good 
presentation of information to students. 

1        2        3        4          5 

9 
I make available opportunities for students in this 
course to discuss their changing understanding of 
the course. 

1        2        3        4          5 

10 
Teaching in this course should include helping 
students find their own learning resources. 

1        2        3        4          5 

Source: Trigwell, Prosser and Waterhouse (1999). 

 Basic [Unit 4, page 45] 
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Scoring Procedure: 

From your scoring on the sample items on teaching, please enter in the table below each of 

your individual score.  

 

 

 

 

 

 

 

 

 

1. Based on the sum  obtained, what is your teaching score? 

 

 

 

 

2. Do you score higher for teacher-focused or student focused teaching approach? 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
Basic [Unit 4, page 45] 

Item 
No. 

Score 
Item 
No. 

Score 

1  3  

2  4  

5  7  

6  9  

8  10  

Total  Total  

Information transfer/ 
Teacher-focused 

Conceptual change/ 

Student-focused 
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DAY 2: UNIT 4 

 

Activity 10: Identifying Ramsden’s theories on teaching 

Instruction: Read the three case studies that follow. Each of the case 

studies relates to one of Ramsden’s theories. Then, answer the question 

given at the end of these cases. 

 

 

Aishah teaches politics.  She is convinced that 

students learn best by doing, by being active: “The session you ran on 

small group teaching was really helpful.  The problem is to get them doing and 

talking. They come into second year expecting me to be the fount of all 

knowledge. They’re wanting all the answers.” 

She sees the main task in her teaching as being able to overcome this lack of 

independence by managing student learning in class. 

“What I’m doing now is not so much about the material in the topic but about how 

I’m going to split this up and work out the groups. How I’m going to structure the 

movement from two to say, groups of six or a plenary. It’s vital to get people 

voicing their opinions early.  Once they’re off, the session will be pretty much 

over and you’re home and dry. You’ve treated the problem effectively.” 

 

Aishah does not talk about the subject matter, the concepts, and knowledge 

associated with the particular topic, in her description of her class management 

strategy.  She assumes that if the students are talking and the class ends on 

high note that they will have learned something important.  The students’ is a 

measure of success. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Basic [Unit 4, page 50] 

Case 1 
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Johan teaches electrical engineering. He regards 

today’s students as inferior to those of ten, or even 

five years ago – mainly, he says, because schools don’t 

prepare them as well. Asked why he thinks this can be so, when the entry 

standards to his department’s courses are now higher, he blames falling 

standards in school-leaving examinations - especially maths. He also argues that 

today’s students put less time and effort in their studies. 

 

He has been experiencing, for the first time in his career, discipline problems in 

lectures. 

 

 

The students just aren’t interested, aren’t bothered, like they used to be. They 

are out to get a degree as easily as possible.  They’re not natural workaholics, 

which engineering students have got to be, because of the amount of work they 

have to get through are reasonably strenuous. This lot think they can memorise 

the facts the night before the exam, spot the question types, and plug the 

numbers into the right formulae, and to hell with listening in lectures. They’re 

wrong, of course, but they don’t know how wrong until after the first year exams. 

 

Johan wants some new techniques for delivering his content more effectively. 

 

Most of the things that used to work don’t seem to work anymore. The 

techniques in the book on lecturing you lent me didn’t work either. They all 

ignored the buzz group questions and talked about Saturday’s game or 

something.  They’re basically idle and won’t do a thing unless it gets a mark.  I 

tried a few labs differently, I asked them more questions and tried to explain 

things better, but there were problems because some of the students reckoned I 

was spending too much time explaining and not enough on getting the stuff 

across, covering the syllabus. Which was true of course. And now with my 

student appraisal coming up, I’m worried, I guess. Remembering what we tell 

them is the big thing for students. The amount of knowledge in this subject 

increases every few minutes and the syllabus is now twice as big as it was when 

I was a student. I’m thinking about some video presentations to get the stuff 

across, to transfer it more efficiently from my mind the students’ heads. If 

something is visual, they’ll remember it better. Isn’t that right? 

 

 

 

 

 

 

 

 

Case 2 
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Kevin teaches physiology.  He has spent the last 

five years restructuring the first and second year 

curriculum for medical students in this discipline, and has become interested in 

applying ideas from the educational research to the practice of teaching. He had 

developed an ability to step back from the immediate events of the lecture room 

and practical class and see what is happening to the quality of students’ 

engagement with the content, he has altered the curriculum to make it more 

interesting, to make its aim clearer and to begin from students’ naïve 

conceptions of physiology structure and systems.  He has tried to change the 

assessment methods so that students are rewarded for (and see they are 

rewarded for) understanding and explanation rather than being able simply to 

reproduce ‘correct’ factual information.  Student evaluations and grades have 

improved, and there is also some evidence of student being able to use the 

material more effectively when they begin clinical component of the medical 

course.  

 

He enjoys teaching but is not entirely comfortable with his course. 

 

‘I try to listen to students all the time and “read” their work when I am marking it. 

They are all different. It’s still far from ideal. I can’t get all of them. I’ve come to 

see that teaching can never be perfect and that if you wait for the one perfect 

solution you delude yourself and nothing changes. In the end, it’s up to the 

teacher to keep changing.  I spend a lot of time thinking ”I wonder what the 

difference is between what I did last time and what I did this time. What caused 

the difference?” It’s puzzling and enjoyable. Sometimes I realise that what I 

expected students to get from the session wasn’t what they actually got, so I 

change it next time. I try to expect the unexpected. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Case 3 
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DAY 2: UNIT 4 
 

Reflection IV: Ramsden 

Each of the three cases above fits one of the theories highlighted by 

Ramsden (1992). Analyse what each of the teachers say about teaching 

in order to clarify your understanding of the three different teaching 

conceptions. Use the following questions as guidelines: 

a. What is the concept of teaching in this case? 

 

 

 

 

 

 

b. How does the teacher view student learning?  

c. Is learning separate or associated to teaching? 

 

 

 

 

 

 

 

 

 

 

 

 

 

Basic [Unit 4, page 53] 
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Case 2 

Case 3 



Learning Engagement and Motivation – Level 1 [Basic] 

 

 

 

16 

DAY 2: UNIT 4 

 

 Task VIII: Identifying teaching experience of subject matter  

Read the following four excerpts and identify the teaching experience:   

 

‘ … the laws of conservation and momentum and 

energy are, I guess, part of the foundation.  And 

we would, we would see physics as having a number 

of foundations which, once you have the foundations allow you to describe 

almost any system, whatever it might be.  Whether it’s light, or 

particles, whether it’s magnetic, whether it’s at high temperature or 

low temperature. So, how do they fit in?  Well, they are part of this 

fundamental foundation.’ 

 

‘It would be technical information, technical 

information relating to the design of plastic 

components.  There’s information on the ranges of 

plastic materials that might be available but then 

there are specific design requirements for those materials, basic 

things the designer must understand about drafting: how to actually get 

the plastic part out of a metal tool and how, therefore, to design 

adequately to get that part out of a tool; and what does a split line 

look for in a complex part.  And those type of things that are 

applicable to a professional designer.’ 

 

‘We’re really talking about the whole subject 

matter here, and it’s really all part and parcel 

of what makes things ticks at a molecular level, 

the understanding of the enzymes and the controls of DNA, how 

it relates to genetic information transfer. They’re all happening at the 

same time.  Well, sequentially in the sense that you need to understand 

about proteins to understand about enzymes to then understand about 

metabolic pathways, so there is a sequence there.  On the other hand, all 

the stuff with the DNA and protein, and the genetic stuff, while it 

relies on enzymology, it’s something somewhat different again.  The 

biochemical techniques are something different again.’ 

 
Basic [Unit 4, page 57] 

Experience A 

Experience B 

Experience C 
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‘How do you see within this subject its parts 

being connected?”. ‘I don’t usually think of it 

as parts.  I usually think of it as examples.  So 

I see that what we’re grappling with all the time are very complex 

questions about human behaviour, human interactions, social change.  

And then in all of the bit that I like to study, because they interest 

me most, I just see those as illustrations of maybe that bigger theme 

reflected in different ways, competing pressures.  So if you took, for 

example, the example of euthanasia, in many ways the issues that I 

would be interested in are the same issue, whether it was abortion or 

euthanasia, or indeed some kind of regulation of corporate crime.  So, 

it’s the examples that change, but fundamentally you’re looking at it 

as a social document.’ 

 

Source: Excerpts of experiences taken from Trigwell, K. (2011) Scholarship of teaching  and teachers’ understanding of 
subject matter retrieved online via http://www.georgiasouthern.edu/isotl  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Basic [Unit 4, page 57] 

Experience D 

http://www.georgiasouthern.edu/isotl
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DAY 2: UNIT 4 

 

Reflection 3: Thinking about your teaching (Portfolio Development) 

By the end of this unit, it is beneficial if you as a teacher are more aware of 

the different conceptions of teaching from the teachers’ perspective.  Now, 

think of ways to improve your teaching so that your students are better 

engaged and motivated in their learning. Use the following questions as a guide.  

 

1. What is my teaching philosophy? 

 

2. How do I teach? 

 

3. What are my teaching goals? 

 

4. What do I know about my students? 

 

5. How can I ensure my students learn what they should learn? 

 

6. How can I give them the best chance to learn? 

 

7. How can I find out if they have acquired the right concepts   

of the subject matter? 

 

8. How do I know how well I am teaching? 

 

9. How can I continue to improve? 

 
 
 
 
 
 
 
 
 
 
 
Basic [Unit 4, page 64] 
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DAY 2: UNIT 5 

 

Categorizing students’ conceptions of teaching 

Based on the responses given by participants in Task 1, try categorizing the 

students’ conceptions of teaching. Specifically, look at: 

 
1. How do you perceive quality/effective teaching? 

 
 
 
 
 

2. What are your valued  traits and activities with respect to: 
 
a. Teacher’s personality and attributes 

 
 
 
 

b. Delivery strategies used by the teacher 
 
  

 
 
 

3. What else influences the way teachers teach (hence 
contributes to effective learning on the part of students)? 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
Basic [Unit 5, page 69] 
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DAY 2: UNIT 5 

 

Reflection 4: Conduct a survey (Portfolio Development) 

Conduct a survey on your students to gauge their perceptions of effective or 

quality teachers. You may use the following questions as a guide: 

 

1. Can you list three or four words to describe effective teaching? 

2. Based on your experience, can you give some specific examples of effective teaching? 

Please describe them briefly. 

 
Then compare the findings of your survey with the one that is given in Table 5.1. What can 

you conclude? 

 
Table 5.1: Students’ Perceptions of Good Teachers 

Personality Content Competency 
Dealing with 

Students 

1. Open-  
minded 

2. Good 
attitude 

3. Credible 

4. Trustworthy 

5. Reliable 

6. Enthusiastic 

7. Good 
personality 

1. Knowledgeable 1. Can use different types of 
media in  teaching 

2. Good presentation style 

3. Organized 

4. Well prepared 

5. Can stimulate discussion 

6. Can relate theory with 
practice 

7. Knows students’ ability to 
understand 

8. Clarity in teaching 

9. Interpersonal skill 

10. Can manage class well 

11. Possess good sense of 
humour 

12. Provide high quality 
feedback to their students 

13. Sustain high expectations 
of students 

14. Display enthusiasm for 
their subject 

15. Use appropriate 
assessment method 

16. Uses multiple teaching 
techniques 

17. Uses examples 

1. Respect students 

2. Rapport with 
students 

3. Fair in dealing with 
students 

4. Responsive to 
students’ queries 

Basic [Unit 5, page 73] 
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DAY 2: UNIT 6 

 

Task 11: Learning from cases  (Role Play)                                                            

Below are four cases. Divide yourself into four groups and role-play the 

cases. Each group will represent each case. Your task as a group is to read 

the case, discuss how you will do the role play, then lead the discussion with the other 

groups on the issues pertaining in the case.  Questions provided in each case will help guide 

your discussion. 

 

Sonia was a smart student in school. She constantly 

obtained good grades in all subjects but 

mathematics. She loved going to school and 

participated in class. All her teachers really liked her. In university, 

during the first semester she needs to take pre-calculus course. She 

feels stressed because she thinks that she cannot perform well in this 

subject. Furthermore, her seniors have told her that many students have 

failed in this subject. Therefore, Sonia does not put much effort to 

study this subject. She just goes to the class for the sake of completing 

the faculty requirement. In class, she just sits at the back and talks to 

her friends. She dislikes the math lecturer’s approach in teaching the 

subject. The lecturer gives exercises and asks the students to complete 

them. After all students have completed their exercises, the lecturer 

then teaches, explain and discuss the exercise answers together. Sonia 

always copies her friends’ answers and pretends she knows the right 

answers when asked. During quiz and test in class, she cheats by copying 

her friends’ answers. She always gets above average marks but she does 

not really understand the subject neither can she see the relevance of 

the subject she is learning to real life. Her mid-term grades are good 

and Sonia is convinced that she can simply get by and pass the course if 

she continues doing what she is currently doing. 

 
Questions: 

1. What are the circumstances or factors that have led to Sonia’s action when 

learning mathematics? 

 

2. How does Sonia get away with it? 

 

3. How can Sonia be prevented from repeating what she does? 

 

 
Basic [Unit 6, page 84] 
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Izat is a typical male student who finds everything 

is boring. No one – parents, teachers and even he 

himself – knows what interests him. During his school 

years, he would just go with the flow: meaning if friends are studying, 

he will do so and if friends have fun he would definitely joins in. 

Academically, his performance is below average but most teachers know 

that he can excel if he really works hard. He is quick to learn, able to 

grasp concepts if he sets his mind to do so and is very mathematically 

inclined. Compared to other boys who share his attitude towards studying, 

he is in a better position to do well due to his inborn capabilities. In 

class, he is passive and would occasionally crack jokes or make fun of 

his teachers. He hardly listens to his teachers for he finds that nothing 

that the teachers teach interests him. 

 
 
Questions: 

1. What is the real issue to be addressed in this case? 

 

 

 

2. What are the strategies that a teacher needs to employ to make Izat more 

engaged in class? 

 

 

 

3. Identify skills that Izat needs to be a better learner. 

 

 

 

 

 
 
 
 
 
 
 
 
 
Basic [Unit 6, page 84] 
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Lisa has recently started her first semester in an 

institution of higher learning. Lisa is reserved and 

quiet but nonetheless is an exceptionally bright 

student. However, she has one flaw, that is, her command of the English 

language is rather poor. Realizing this, she decides that she has to work 

her way around so that other people do not look down on her. Three months 

into her Bachelor of Architecture programme, her personality has somewhat 

changed. She exudes strong character by leading various course 

requirement projects whilst making sure that her weakness is not 

discovered. She responds to questions somewhat minimally in class but 

would personally meet up lecturers and seek clarification. For group 

assignments, she even volunteers to carry out difficult tasks of 

preparing models or collecting data for as long as other group members 

help with the written report. In other words, Lisa channels all her 

energy into activities that would not highlight her lack of ability and 

proficiency to use English.   

 

Questions: 

1. What is Lisa’s prime motivation when learning? 

 

 

 

 

2. In situation like the above, what should the lecturer do to ensure that Lisa is 

motivated to learn for the sake of learning? 
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Ashok, who obtained good results for his SPM 

examination, decided to pursue further studies in the 

field of Mathematics. He believes that he is mathematically 

inclined and even tells everybody that he is good in the subject. Luck was on 

his side. He was accepted into the university and got to do the course he 

wanted. Unfortunately, during the first and second semesters, he failed to get 

good results. He did not perform well in mathematics despite struggling hard 

and putting lots of efforts to study the subject. As the semester progressed, 

Ashok began having more difficulties solving high-level mathematical problems. 

Yet, despite this, he asked neither his lecturers nor his friends for help. He 

kept on trying his best to study on his own, because he felt ashamed to do so. 

One month into his third semester, Ashok started to skip classes. Even if he 

did come to class, he was always late and he chose to sit at the back.  Ashok 

also did not study for the quizzes and tests because he believed that he had 

‘lost’ the ability to do mathematics. Subsequently, the results for his 

mathematics quizzes and tests were poor.  

    

   Questions:  

1. How do you explain Ashok way of coping with his problems? 

 

 

 

 

2. If you have Ashok as your student, how would you help him to achieve a sense 

of achievement? 
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DAY 2: UNIT 6 

 

Activity  12: Case Studies 

Study the case below and relate to your own classroom. Identify the most 

common case you are facing currently and discuss with the person next to 

you. These students were given assignments and these cases show their reaction. 
 

Types of Students:  

Feels overwhelmed with the requirement of the 

assignment and does not know how to begin. According 

to him, he has never been given such an assignment 

before. He keeps saying he doesn’t have any child to 

observe because he is unmarried. Even when he has been given suggestions 

of how to get a child for observation, he refuses to try. He keeps on 

saying he does not know what to do. 

 

 

She is a hard working student and sets high goals for 

her work. She wants to do well in this assignment, 

and wants to be sure that she is on the right track to achieve it. 

She wants you to explain every detail of the assignment during and after 

class. She requests that you look through her proposed outline, and after 

that to read through her draft before she finally submits her assignment. 

 

 

She shows a lot of knowledge about child development 

since she has previous experience working with young 

children. She participates actively in class, sharing her 

experiences and knowledge about children. However, she is not putting 

much effort in this assignment and has indicated that she just hope to 

get a passing grade for it. 
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Helpless Halim 

Safe Salimah 

Satisfied Seeta 
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He does not want to fail in this written assignment, 

but he perceives that he lacks ability to do a good 

job of it.  However, he does not want others to know about it. Should 

he fail the assignment he wants others to think that it is due to his 

lack of effort, not to his lack of ability. Danial keeps on telling you 

and the class that he cannot find a suitable child to observe and this 

persists till the week before the assignment is due. When he finally 

finds a child to observe, he complains that the child and the parents are 

not very cooperative and therefore he can foresee that he would not be 

able to get good grades for it.  

 

Overall, Ai Leen is an above average student. 

However, she is very concerned about getting good 

grades in all her courses. She is worried that what would happen 

if she exceeds the stipulated length of the assignment. Would she be 

penalised. In addition, she wants you to suggest which two theories of 

child development would ensure her to get the highest grade possible. 

  

Defensive Danial 

Anxious Ai Leen 
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DAY 2: UNIT 6 

 

Acitivity 13: Case of Adam 

Read the case below and explain Adam in terms of level of expectancy and 

values. 

Adam put high values on ability to speak English as a second language.  He 

adores those who can present well in English during class presentation.  

However, he is very unhappy with his limited English language proficiency and 

wishes he could participate actively in any class discussions.  Unfortunately, he 

never tries hard enough to overcome his weaknesses. Whatever advice given by 

his English lecturers fall on deaf ears. After learning English for more than 12 

years, he thought he is not going to make it anyway. He sometimes copies his 

friend’s assignment just to avoid being penalized.  Often he barely participates in 

the classroom activities. After all, he thought why he should do things, he is 

certain will not help his English any better. 
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DAY 2: UNIT 6 

 

Reflection 5: Action Plan (Portfolio Development) 

Develop an action plan as part of your portfolio development.  Use   these 

pointers to help you consider what you need to do: 

1. Relate on what you have learned from this section and how you can reflect on 

your own context.   

 

 

2. Discuss how your students are similar or different from these students in the 

cases. 

 

 

3. How would you create an action plan to help your students? 

 

 

 

4. How would you plan to apply what you have learned about what motivates 

people learn, how people control their internal factors, the necessity to employ 

deep learning approach in engaging learners to actively become involved and 

regulate their learning in your own context? 

 

 

 

5. What would be the challenges or obstacles that you perceive would be in the 

way in promoting these ideas in your context? 

 

 

 

6. How do you plan to overcome these challenges and obstacles? 
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